Project Description

The Kansas Ter ary Behavior Supports Team (TBST) ini a ve provides training, coaching, and
technical assistance to regional/district teams to build capacity in the process of func onal behavior
assessment, behavioral data analysis, and behavior interven on plan implementa on. The KSDE
operates the ini a ve through a five‐year (2012‐17) SPDG‐funded partnership with TASN Au sm
and Ter ary Behavior Supports, Families Together, Inc., Keystone Learning Services, and the
University of Kansas. Educators expand their skills through a series of regional professional
development trainings that are designed to support and sustain the implementa on of ter ary
behavior supports within the Kansas Mul ‐Tier System of Supports (MTSS). This professional
development is provided to teams that include administrators, general educa on and special
educa on teachers, and other specialists. Local coaches complete student progress logs that are
reviewed by the regional/district team to con nually improve the implementa on of evidence‐
based posi ve behavioral prac ces. The TASN Au sm and Ter ary Behavior Supports providers also
visit each team six mes per year to provide ongoing observa on and coaching and ensure fidelity
of implementa on. In 2012‐13, eight teams were trained, including three at regional special
educa on coopera ves: (1) the Southwest Kansas Area Coopera ve, (2) Chautauqua and Elk County
Special Educa on Services, and (3) the North Central Kansas Special Educa on Coopera ve. In 2013‐
14, an addi onal seven teams were trained, including the regional High Plains Educa onal
Coopera ve. Students in twenty‐one districts, as shown in the map above, have now received
ter ary behavior supports through the project.
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Project Description

Outcomes

Short‐term:
(Knowledge)
Increased knowledge
of ter ary behavior
supports
Increased knowledge
of evidence‐based
posi ve behavioral
prac ces
Increased knowledge
of implementa on
prac ces for ter ary
behavior supports
Fidelity to ter ary
behavior supports
professional
development plan

Intermediate:
(Skills &
Implementa on)
Improved
iden fica on of
student ter ary
behavior supports
needs
Increased
implementa on of
ter ary behavior
supports
Increased
implementa on of
evidence‐based
posi ve behavior
prac ces

Long‐term:
(Student Outcomes)
Increased student
engagement
Fewer oﬃce
disciplinary referrals
Fewer suspensions
& expulsions
Increased student
achievement
Increased family
engagement
Improved SPP
Indicator 5 & 6
outcomes
(least restric ve
environment)

Long‐term:
(Sustained
Implementa on)
District capacity to
sustain local ter ary
behavior supports
infrastructure
& coaching
Sustained
improvements on
SPP Indicators 5 & 6
Sustained posi ve
behavioral
instruc onal prac ces
Con nued & new
partners

Improved
performance on OSEP
Program Measures
1‐3 (evidence‐based
professional
development,
improved
implementa on,
ongoing technical
assistance)

The Ter ary Behavior Support Team Ini a ve produces a number of outcomes ranging from
short‐ to long‐term, as described in the logic model. Short‐term outcomes impact educators’
and families’ knowledge base. Intermediate outcomes reflect the implementa on of evidence‐
based ter ary behavioral supports for individual students, while long‐term student and
implementa on outcomes provide encompassing benefits at the school, district, and state
levels. Short‐term and intermediate outcomes are evident as the project completes its second
year of implementa on, but long‐term outcomes will take longer to become evident.
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Tertiary Behavior Supports Workshops
Throughout the 2013‐14 school year, a four‐day training series on Ter ary Behavior Supports
was provided by Dr. Kathleen Lane from the University of Kansas in conjunc on with the TASN
Au sm and Ter ary Behavior Support Project. A endees included general educa on teachers,
special educa on teachers, administrators, service providers, and other staﬀ. The graph below
displays the breakdown of a endees by workshop date. A total of 174 individuals*
par cipated in the trainings; 71 people a ended the training on October 21‐22, 2013; 59
a ended the training on November 18, 2013; and 44 a ended the training on April 17, 2014.

*Total a endees represent the total count from workshop sign‐in sheets. An individual who
a ended mul ple trainings is counted mul ple mes.
The first workshop provided a endees with
the research base for ter ary behavior
It has changed the way that I look
supports as well as the process and tools for
at behaviors, and the things that I do,
conduc ng
a
func onal
behavioral
or don’t do, to exacerbate them.
assessment, including teacher and parent
interviews and student observa ons. A er
Workshop A endee
teams learned the process during the
October training, they completed the func onal behavioral assessment process with a
student and reviewed the results at the November training. They then implemented a
behavioral interven on plan and began monitoring student progress. At the same me, the
team began the func onal behavior assessment process with addi onal students. In April, the
teams a ended a final training where they con nued to plan the implementa on of
secondary and ter ary behavioral supports. They received individual team coaching
throughout the day from the TBST consultants. Throughout the school year, TBST consultants
also provided on‐site observa on and coaching to support the local teams.
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“

“

Tertiary Behavior Supports Workshops

Overall, the trainings received very positive reviews from attendees. In October, 94.8% of
respondents rated the training “Very Good” or “Excellent;” in November these ratings were received
from 95.9% of participants; and in April from 97.3% of respondents.
The majority of participants felt that as a result of the training, they gained knowledge and skills and
were motived to changed their behavior. The chart below displays the percentage of respondents
answering “Quite a bit” or “A lot” to questions regarding the effectiveness of the training.
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Trainings
Par cipants completed a 45‐item pre‐assessment at the beginning of the first training and
then completed the same assessment as a post‐measure during the second training. The self‐
assessment asked par cipants to rate their knowledge, confidence and usefulness of training
content on a 4‐point scale (0 =low; 3=high). As displayed in the table below, par cipants
clearly felt that their knowledge had increased as a result of the training.

At these same two fall trainings, the
SPDG evalua on team u lized an
observa on protocol, the High‐Quality
Professional Development Checklist, to
monitor the use of evidence‐based
professional development components
during the trainings. All of the 22
indicators across six domains on the
High Quality Professional Development
Checklist were observed by the SPDG
evaluator at each of the trainings,
including 100% in Prepara on, 100% in
Introduc on, 100% in Demonstra on,
100% in Engagement, 100% in
Evalua on, and 100% in Mastery.
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Impact

The confidence of the TBS team members to implement the func onal assessment and
behavior interven on process increased substan ally between the first and second trainings
as shown in the table above.
At the end of the 2013‐14 school year, the local ter ary behavior support teams (TBST)
reported implementa on of the func onal assessment/behavior interven on (FABI) process
with 36 students. Students’ ages ranged from six to eighteen (average of 9 years of age);
twenty‐eight of the students (78%) were male, and eight (22%) were female.
Parental involvement is vital to the success of behavioral interven ons. Parental involvement
is monitored throughout the project, and parents are integral members of the local TBS
teams. The func onal behavior assessment process included an interview with the parent/
guardian of each of the students. In addi on to co‐training at the workshops, staﬀ from
Families Together, Inc., provided follow‐up support and coaching to each of the TBS teams,
including families throughout the year.
During the 2014‐15 school year, the exis ng local TBS teams will con nue to receive technical
assistance and coaching from the TASN coaches. They will also monitor their implementa on
of ter ary behavior supports and the impact on students. Addi onally, a new cohort of teams
will be trained in this evidence‐based process.
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Impact

“

The most beneficial
aspect for me was just
learning the process,
and all that is involved in
taking data and wri ng
a behavior plan.”

“

In Spring 2014, TBS team members were asked to
complete a survey providing feedback on the
professional development and their team’s
implementa on of ter ary behavior supports. Within
the graph below, the data is disaggregated to show
the average percep ons of principals/administrators
in comparison to the percep ons of teachers/
specialists. A total of 45 par cipants across the 15
teams provided feedback via the online survey.

Workshop A endee

All par cipants replied favorably to
ques ons related to training sa sfac on.
Means ra ngs ranged from 7.97 to 8.76
on the 10‐point scale. Over 82% of
respondents reported ra ngs of 7 or
above, with the most frequent ra ngs on
each item being 9 or 10.
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Impact
In responding to ques ons related to training eﬀec veness, par cipants again replied posi vely,
with mean eﬀec veness ra ngs ranging from 7.11 to 8.80. They par cularly rated the availability
of their TBST trainers to provide coaching and technical assistance and the eﬀec veness/
helpfulness of that follow‐up training and technical assistance very favorably, with of the most
frequent ra ng being 10.
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Impact
All respondents reported high levels of overall sa sfac on of the project, with an overall mean
ra ng of 8 out of 10. The charts below show that 86% of the principals and administrators and
79% of teachers/specialists rated sa sfac on with the impact of the TBST project at 7 or
above.

(N=7)

(N=38)

The online survey also included open‐ended ques ons that allowed par cipants the
opportunity to iden fy the most beneficial aspects of the ter ary behavioral support
professional development. More than half these responses men oned the benefit of gaining a
full, well‐rounded understanding of the process. One respondent stated, “The organized
process is very helpful; understanding what to do and when to do it.”
Follow‐up support, coaching, and hands‐on training were also reported to be very beneficial.
Respondents commented that “the follow‐up support from TBS team members was crucial to
the implementa on of the new learning,” and appreciated “having the exper se of the
trainers and their willingness to spend me in helping us.” Others reported that learning to
use data to iden fy the func on of a behavior and monitor student behavior was beneficial,
and that “data collec on and using data to drive changes is very powerful.”
During the 2014‐15 school year, addi onal district teams will begin par cipa on in the Ter ary
Behavior Support Ini a ve, and exis ng teams will con nue implementa on with on‐site
coaching and technical assistance. In addi on, through con nued collabora on with the MTSS:
CI3T core team, the alignment between ers and across academic and behavioral
competencies will con nue to expand. Student outcome data, including behavioral and
academic achievement, will con nue to be collected and u lized by both local TBS teams and
the professional development providers to support con nual improvement and deeper
implementa on.
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Resources

KSDE Special Educa on Services
h p//www.ksde.org
Kansas Technical Assistance Systems Network (TASN)
h p://ksdetasn.org
TASN Au sm & Ter ary Behavior Supports
www.kansasasd.com
Families Together, Inc.
h p://familiestogetherinc.org

An Equal Employment/Educa onal Opportunity Agency The Kansas State Department of Educa on
does not discriminate on the basis of race, color, na onal origin, sex, disability, or age in its programs
and ac vi es. The following person has been designated to handle inquiries regarding the non‐
discrimina on policies: KSDE General Counsel, 120 SE 10th Ave., Topeka, KS 66612 785‐296‐3201.
The contents of this report were developed under a grant from the U.S. Department of Educa on,
#H323A120021. However, those contents do not necessarily represent the policy of the U.S.
Department of Educa on, and you should not assume endorsement by the Federal
Government. Project Oﬃcer, Jennifer Coﬀey, OSEP.
This report was developed by SPDG evaluators at the University of Kansas, Center for Research on
Learning. Contact Dr. Amy Gaumer Erickson at (785) 864‐0517 or aerickson@ku.edu with ques ons
about the project evalua on.

11

