Assertiveness Assessment Suite
Technical Report
This technical report can be cited as: Gaumer Erickson, A.S. & Noonan, P.M. (2021). Assertiveness assessment
suite: Technical report. College & Career Competency Framework. http://cccframework.org
Defining Assertiveness
“Assertiveness is defined as the ability to express your beliefs, wants, or feelings in a self-assured and direct
manner while respecting others” (Noonan & Gaumer Erickson, 2018a, p. 105). Developing higher levels of
assertiveness helps students share their thoughts and advocate for themselves in educational, career, and
personal settings (Buell & Snyder, 1981; Lane et al., 2006; Wolfe et al., 2012;). Learning to be assertive can
also reduce instances of bullying (Buell & Snyder, 1981; Hall, 2006).
The Assertiveness Assessment Suite measures a student’s knowledge, perceived level of proficiency, and
performance around two essential components of assertiveness:
1. Even when it’s difficult, expressing your wants, needs, and thoughts.
2. Even when it’s difficult, respecting what others want, need, and think (Noonan & Gaumer Erickson,
2018a).
The Assessment Suite
Assertiveness assessments included in this suite are formative measures designed to guide students’ reflection
and educators’ instruction. The assessments are not intended to provide a summative evaluation. When
combined with other data sources, these assessments guide decision-making for direct instruction that builds
students’ knowledge, for guided practice that develops students’ fluency, and for independent practice with
ongoing coaching that promotes students’ proficiency and generalization. All assessments are free for
educational professionals to administer if utilizing the results for skill development or program improvement.
Formative Questionnaire. This self-report measure asks students to rate behaviors on a 5-point, Likert-type
scale from Not Very Like Me to Very Like Me. The questionnaire was designed for students in middle and high
school. The items on the questionnaire are written at a ninth grade reading level, per the Flesch–Kincaid
readability score (Kincaid et al., 1975). The Assertiveness Formative Questionnaire should not be used as a
pre/post measure. As students learn more about assertiveness, their internal frame of reference may shift,
causing them to become more critical in their self-assessment; this phenomenon is called response shift bias
(Bray et al., 1984; Drennan & Hyde, 2008). Accommodations should be provided when appropriate and may
include reading the items aloud, explaining the items, or having a scribe fill in the response option. See
Appendix A for Formative Questionnaire items.
The questionnaire can be cited as: Gaumer Erickson, A. S., Noonan, P. M., Monroe, K., & McCall, Z. (2016).
Assertiveness formative questionnaire. In P. Noonan & A. Gaumer Erickson. The skills that matter: Teaching
interpersonal and intrapersonal competencies in any classroom (p. 181–182). Corwin.
Knowledge Test. This curriculum-based measure assesses students’ knowledge of assertiveness constructs and
judgement of the most effective course of action when applying these constructs. The test includes multiplechoice, true/false, situational judgement, and short-answer items. The Assertiveness Knowledge Test is directly
aligned with lessons provided in Teaching Assertiveness in Middle and High School Classrooms (2nd ed,
available for purchase at https://nge.selz.com/). The Knowledge Test can be used as a pre/posttest prior to and
after teaching the assertiveness lessons. Accommodations should be provided when appropriate and may
include reading the items aloud, explaining the items, and having a scribe fill in the response option. See
Appendix B for Knowledge Test items.
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The test can be cited as: Gaumer Erickson, A. S., Noonan, P. M., & Loewenstein, M. (2019). Assertiveness
Knowledge Test. In P. Noonan, A. Gaumer Erickson, & M. Loewenstein (2019). Teaching assertiveness in
middle and high school classrooms (2nd ed.; p. 1-5) [Teacher lessons and student workbook]. College & Career
Competency Framework. https://nge.selz.com/
Performance-Based Observation. This assessment is designed to be embedded within authentic situations
such as academic courses and extracurricular activities. The Assertiveness Performance-Based Observation can
be used at purposeful intervals to monitor each student’s development. Based on observations across time or in
specific situations, the educator rates each student’s assertive behaviors on the following scale:
• Beginning: Not yet able to demonstrate without scaffolding;
• Emerging: Minimal or superficial demonstration, prompting likely required;
• Proficient: Sufficient demonstration, including self-appraisal and detailed, personalized application;
• Advanced: Independent and consistent demonstration, teaches/prompts others; or
• Not Observed: Documented if there has not been the opportunity to observe the behavior performed
by an individual student.
See Appendix C for Performance-Based Observation items.
The observation can be cited as: Noonan, P. M. & Gaumer Erickson, A. S. (2018). Assertiveness PerformanceBased Observation. Derived from College and Career Competency Sequence. College & Career Competency
Framework. http://cccframework.org
Performance-Based Reflection. This assessment, aligned with the Performance-Based Observation, promotes
students’ reflection on their demonstration of assertive behaviors within authentic situations. Triangulating
students’ ratings with the performance-based observation results in a more comprehensive analysis of
performance. The Assertiveness Performance-Based Reflection can be used at purposeful intervals to monitor
each student’s demonstration of the concepts. See Appendix D for Performance-Based Reflection items.
The self-assessed reflection can be cited as: Noonan, P. M., Gaumer Erickson, A. S., & Maclean, T. L. (2021).
Assertiveness Performance-Based Reflection. Derived from P. Noonan & A. Gaumer Erickson (2018). College
and Career Competency Sequence. College & Career Competency Framework. http://cccframework.org
Administering the Formative Questionnaire and Knowledge Test
Teachers can simultaneously launch the Assertiveness Formative Questionnaire and Knowledge Test by visiting
https://www.cccstudent.org, creating a free account, and following the instructions provided on the website.
Through this website, which is free and available to all educators, these assessments have been combined to
ease administration, together requiring less than 20 minutes for students to complete. Once students have
completed the assessments, teachers can view graphed results for individual students and aggregate results for
all their students. Teachers can also download a raw data file.
Teachers distribute the assessments to students by providing the URL (https://www.cccstudent.org/) and a
unique survey code; the survey code is provided on the website when a survey is added to the teacher’s
portfolio. Once on the website, student select Take a Survey and enter the code. They do not log into the
website. The assessment results are automatically generated for each student and available to him/her once all
items are answered. This enables each student to reflect on results immediately.
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Directions to Students. Explain to students that they will each take the questionnaire and the knowledge test.
Results will help them better understand how assertive they are right now, determine their knowledge of
assertiveness concepts, and promote reflection on their ability to identify how best to apply assertiveness in
specific situations. Inform students that this test will not be used as a grade, but you want them to be reflective
and honest because they will use the information to think about their strengths and areas for growth.
Provide students with the URL (https://www.cccstudent.org) and code. Once on the website, students select
Take a Survey on the top left and enter the code. Remind students to enter their student-specific number (e.g.,
school ID or assign each student a number). This number will allow you, as the teacher, to view their individual
results.
Tell students that for items 1-20, as they read each item, they should pause for a moment to think about the last
couple of months and how well they were able to be assertive in various situations. For instance, they might
consider the steps they take to understand how others are feeling, how effectively they share their own feelings,
and how often they are able to articulate their wants needs and thoughts, while respecting others.
Here are some example items from the survey:
• I listen to other people’s opinions, even if I disagree with them.
• I have a hard time controlling my emotions when I disagree with someone. (Reverse Scored)
• If I disagree with my teacher, I talk to him or her about it.
• I stand up to my friends if they are doing something I don’t feel comfortable doing.
Tell students that items 21-40 test knowledge of assertiveness concepts and potential ways to demonstrate
assertive behaviors in certain situations. Be sure to remind students that, after finishing the test, they should stay
on the results page to record their results. Give students adequate time to complete the assessment
(approximately 15–20 minutes).
Prompt students to write down their self-assessment scores from the graph on the results page. The scores are
on a 100-point scale so that they can be interpreted as percentages. If a student received a score of 75 on
Component 1, that is similar to a 75% on that component. In addition to the composite scores, each item is
displayed with the associated component and student’s rating. Have students identify a couple questionnaire
items that are strengths and a couple questionnaire items that represent areas for improvement.
Finally, have students write down their knowledge score. This score is at the end of the report. Additional
instructions for facilitating students’ reflection and using the results of the Assertiveness Questionnaire &
Knowledge Assessment are provided in Teaching Assertiveness in Middle and High School Classrooms (2nd
ed), available for purchase at https://nge.selz.com/.
Scoring the Essay Items. Log into your account on https://www.cccstudent.org. In My Portfolio, click on the
name of the assessment. The table provides the option to score each student’s response to the essay questions:
38. Write a 3-part assertive statement to a teacher who falsely accused you of turning in your homework late.
39. Write a 3-part assertive statement to a friend who keeps making plans with you and then cancelling at the
last minute. 40. When you choose to be assertive, you won’t always get everything you want. With that in mind,
why should you still choose to communicate assertively? Provide two reasons. Assign points on a scale of 0-3
on the comprehensiveness of the answer. For items 38 and 39, assign one point for each of the three parts.
•
•
•

Part 1: An empathy statement, or indication that you understand the perspective and feelings of the
other person.
Part 2: The rationale behind your action/request, including reasons and feelings, while not blaming
others.
Part 3: A coherent, direct statement of what you want to happen. Be clear and detailed.
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Using the Results. Results by component (i.e., express, respect) support reflection on relative strengths and
areas for improvement. Students can analyze their individual results to increase behaviors in which they, based
on their own reporting, are not performing consistently. Students can also discuss assertiveness with others and
begin to apply this knowledge to their own experiences.
By determining assertiveness strategies to pinpoint, teachers can enhance their instructional practices through
targeted instruction (see Teaching Assertiveness in Middle and High School Classrooms). After facilitating
continual guided and independent practice with feedback, teachers can readminister the Assertiveness
Formative Questionnaire and Knowledge Test, and based on the results, alter instruction to further bolster
students’ knowledge and skills. It is expected that, after instruction, students’ scores will increase on the
knowledge portion of the assessment; the self-report questionnaire portion is not designed as a pre/post measure
but instead to promote ongoing reflection of relative strengths and areas for growth. The data allow teachers to
engage in data-driven decision-making to increase their students’ abilities to be assertive.
Administering the Performance-Based Observation & Reflection
The Assertiveness Performance-Based Observation is purposefully planned and administered at key intervals
during the school year. Teachers must first select the performance-based indicator(s) to measure, then create
conditions in which students have opportunities to demonstrate the specific assertive behaviors. Teaching
Assertiveness in Middle and High School Classrooms (2nd ed; https://nge.selz.com) provides numerous
curriculum-based activities that lend themselves to performance-based observations.
Indicators can be identified schoolwide to be measured on a quarterly basis by every educator or across core
courses. Alternatively, indicators most aligned to classroom routines or projects can be selected by each
educator. To further promote student reflection, each student can rate his/her proficiency on the assertiveness
indicator(s) related to the specific context (e.g., course or activity). Teachers can then compare these self-ratings
to observed behaviors, lending strength to the ratings or determining inaccuracies in knowledge or fluency.
Using the Results. Results support students’ reflection on relative strengths and areas for improvement.
Educators use the results to reflect on whole-class instruction (including guided practice, coaching, and
constructive feedback) necessary for students to become proficient in a given indicator. When reviewing the
results for individual students, instructional support may be necessary to augment the learning and practice,
focusing on growth toward proficiency in the indicator(s).
Permission to Use the Assessments
Unlimited rights are given to educational professionals to administer the assessments and utilize the results for
skill development and program improvement. Educators are expected to include the citation of the
assessment(s) within all dissemination of assessment items or results. The content of the assessments cannot be
modified, reproduced, or published in any profit-bearing format without prior written permission from the
authors. For permission to use the assessment(s) for research purposes, please contact Dr. Amy Gaumer
Erickson (agaumer@ku.edu).
Reliability and Validity
Reliability. The Assertiveness Formative Questionnaire was initially tested for reliability using Cronbach’s
coefficient alpha with 2,071 5th through 12th grade students during the 2016-2017 and 2017-2018 school years.
Exploratory factor analysis (EFA) was performed to test the concept homogeneity. The analyses were repeated
in 2021 with data from 9211 students in the US. Of the 9211 students that completed the survey, 4519 (49.1%)
were female, 4313 (46.8%) were male, and 379 (4.1%) did not report gender. The dataset included 292 students
in 5th grade, 999 in 6th grade, 2002 in 7th grade, 1939 in 8th grade, 1201 in 9th grade, 911 in 10th grade, 659 in
11th grade, and 615 in 12th grade, and 593 post high school. The overall assertiveness questionnaire was found
to be moderately reliable (20 items; α = .755), and factor analyses supported the scale as measuring a single
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factor, referred to as assertiveness. Internal consistency above α = .733 was maintained for grade level and
gender subgroup analyses. When converted to a 100-point scale, the bottom quartile ranged from 5–50; the
second quartile ranged from 51–59; the third quartile ranged from 60–68 and the top quartile ranged from 69–
100. To guide students’ reflection, items are loosely grouped into two categories: a) even when it’s difficult,
expressing your wants, needs, and thoughts; and b) even when it’s difficult, respecting what others want, need,
and think. The express subscale consisted of 13 items (α = .762), and the respect subscale consisted of 7 items
(α = .692).
The Assertiveness Knowledge Test was tested for reliability using Cronbach’s coefficient alpha with 2,358
responses (primarily middle school and high school students) in 2021. Exploratory factor analysis was
performed to test the concept homogeneity. The dataset included 188 from 6th grade students, 710 from 7th
grade, 851 from 8th grade, 135 from 9th grade, 266 from 10th grade, 109 from 11th grade, 95 in 12th grade, and 4
post high school. The knowledge test demonstrated adequate reliable (20 items; α = .701), and factor analyses
revealed that the test measured a single factor, referred to as assertiveness. When converted to a 100-point scale,
the bottom quartile ranged from 6-40; the second quartile ranged from 41-52; the third quartile ranged from 5369 and the top quartile ranged from 70-100. Each item discriminated positively, demonstrating incremental
increases in mean scores across each quartile of overall score. The Assertiveness Performance-Based
Observation and Reflection have not yet been tested for reliability.
Content Validity. Construction of the measures began in 2015 after a thorough review of literature on
assertiveness including the related terms of self-advocacy, bully prevention, persuasive communication,
empathy, conflict management, and collaboration. Abbreviated literature reviews (elementary and secondary
research guides) were developed and are available at http://resources.cccframework.org. Existing measures,
including the Rathus Assertiveness Schedule (Rathus, 1973), the Assertiveness Scale for Adolescents (Lee et
al., 1985), and the Adaptive and Aggressive Assertiveness Scales (Thompson & Berenbaum, 2011), were
reviewed by a team of researchers. Items were constructed and categorized. Three educational professionals
with doctorates in education and one licensed clinical social worker specializing in adolescent social-emotional
development reviewed the items. Revisions were made to enhance research alignment, response specificity, and
applicability to adolescents.
Substantive Validity. The Assertiveness Formative Questionnaire and the Assertiveness Knowledge Test items
were tested in 2016 with six adolescents using a think-aloud format where the adolescents verbalized their
thought processes for answering the items. These students also identified items that were confusing or may have
varied interpretations. Revisions were made to enhance response specificity and applicability to adolescents.
Beta testing was conducted in 2018 with 500 students in conjunction with a professional learning process for
educators. After launching the questionnaire and knowledge test, these teachers guided students through a
reflection process on the results. The teachers then provided feedback to the researchers regarding students’
depth of reflection and usefulness of the results attributed to the assessments. These teachers also identified
specific instructional activities they could undertake to enhance the skills of students related to specific
knowledge items. This action-oriented reflection is a primary purpose of the formative assessments.
Structural Validity. Factor analyses with scree plots of both the questionnaire and knowledge test were
conducted to examine the correlations among items. Both measures were determined to assess a single
construct. All items on the knowledge test were strong predictors of performance (i.e., high-performing students
performed better at the individual item level).
Generalizability Validity. While assessed through different methods, all measures in this suite evaluate the
construct of assertiveness. The Assertiveness Questionnaire focuses on self-reported behaviors while the
Assertiveness Knowledge Test assesses knowledge of core constructs. Positive correlations between these
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measures were statistically significant (0.147), as determined for a sample of 2358 youth. Generalizability
validity data will be collected and analyzed regarding the performance-based observation and reflection.
Fairness. Demographic data collected through the questionnaire and knowledge test includes gender and grade
level. No statistical differences were found between males and females on the average ratings for the
Assertiveness Formative Questionnaire. Females did perform better on the Assertiveness Knowledge Test than
males (mean of 57% as opposed to 51%); 2% of the variance in knowledge scores can be accounted for by
gender. Additional analyses will be performed among schools with high and low free/ and reduced lunch rates,
diversity levels, or urbanicity classifications. Race, ethnicity, and poverty differences at the individual student
level have not been tested as these demographics are not collected through the assessments.
Consequential Validity. The measures have not yet been used as predictive variables. Research shows that
when students learn how to be assertive, they are more likely to resist peer pressure, manage conflicts, advocate
for themselves, and pursue future educational and career opportunities (Grove et al., 2011; Wolfe et al., 2012).
The data from the Assertiveness assessments could be analyzed in conjunction with performance and behavior
data collected at the school level to determine the consequential validity and predictive applications of these
measures.
References
Bray, J. H., Maxwell, S. E., & Howard, G. S. (1984). Methods of analysis with response-shift bias. Educational
and Psychological Measurement, 44(4), 781-804. https://doi.org/10.1177/0013164484444002
Buell, G., & Snyder, J. (1981). Assertiveness training with children. Psychological Reports, 49 (1), 71-80.
Drennan, J., & Hyde, A. (2008). Controlling response shift bias: The use of the retrospective pre-test design in
the evaluation of a master's programme. Assessment and Evaluation in Higher Education, 33(6), 699-709.
Gaumer Erickson, A. S., Noonan, P. M., & Loewenstein, M. (2019). Assertiveness Knowledge Test. In P.
Noonan, A. Gaumer Erickson, & M. Loewenstein (2019). Teaching assertiveness in middle and high school
classrooms (2nd ed.; p. 1-5) [Teacher lessons and student workbook]. College & Career Competency
Framework. https://nge.selz.com/
Gaumer Erickson, A. S., Noonan, P. M., Monroe, K., & McCall, Z.(2016). Assertiveness formative
questionnaire. In P. Noonan & A. Gaumer Erickson. The skills that matter: Teaching interpersonal and
intrapersonal competencies in any classroom (p. 181–182). Corwin.
Grove, W.A., Hussey, A., & Jetter, M. (2011). The gender pay gap beyond human capital: Heterogeneity in
noncognitive skills and in labor market tastes. Journal of Human Resources, 46(4), 827-874.
Hall, K. (2006). Using problem-based learning with victims of bullying behavior. Professional School
Counseling, 9(3), 231-237.
Kincaid, J. P., Fishburne, R. P., Rogers, R. L., & Chissom, B. S. (1975). Derivation of new readability formulas
(automated readability index, fog count, and Flesch reading ease formula) for Navy enlisted personnel.
Research Branch Report 8–75. Chief of Naval Technical Training: Naval Air Station Memphis.
Lane, K.L., Wehby, J.H., & Cooley, C. (2006). Teacher expectations of students’ classroom behavior across the
grade span: Which social skills are necessary for success? Exceptional Children, 72(2), 153-167.
Lee, D.Y., Hallberg, E.T., Slemon, A.G., & Haase, R.F. (1985). An assertiveness scale for adolescents. Journal
of Clinical Psychology, 41(1), 51-57. doi: 10.1002/1097-4679(198501)41:1<51::AIDJCLP2270410110>3.0.CO;2-S
Noonan, P. M., & Gaumer Erickson, A. S. (2018a). The skills that matter: Teaching interpersonal and
intrapersonal competencies in any classroom. Corwin.
Noonan, P. M. & Gaumer Erickson, A. S. (2018b). Assertiveness Performance-Based Observation. Derived
from College and Career Competency Sequence. College & Career Competency Framework.
http://cccframework.org
Gaumer Erickson, A.S. & Noonan, P.M. (2021). Assertiveness assessment suite: Technical report. College &
Career Competency Framework. http://cccframework.org

Noonan, P. M., Gaumer Erickson, A. S., & Maclean, T. L. (2021). Assertiveness Performance-Based
Reflection. Derived from P. Noonan & A. Gaumer Erickson (2018). College and Career Competency
Sequence. College & Career Competency Framework. http://cccframework.org
Rathus, S.A. (1973). A 30-item schedule for assessing assertive behavior. Behavior Therapy, 4(3), 398- 406.
Thompson, R.J., & Berenbaum, H. (2011). Adaptive and aggressive assertiveness scales (AAA-S). Journal of
Psychopathology and Behavioral Assessment, 33(3), 323-334. doi: 10.1007/s10862-011-9226- 9
Wolfe, D.A., Crooks, C.V., Chiodo, D., Hughes, R., & Ellis, W. (2012). Observations of adolescent peer
resistance skills following a classroom-based healthy relationship program: A post-intervention comparison.
Prevention Science, 13(2), 196-205.

Gaumer Erickson, A.S. & Noonan, P.M. (2021). Assertiveness assessment suite: Technical report. College &
Career Competency Framework. http://cccframework.org

Appendix A: Assertiveness Formative Questionnaire Items
Each item is rated on a Likert-type scale from 1 (Not Very Like Me) to 5 (Very Like Me). Items that are framed
negatively, and therefore reverse scored, are designated with “N.”
Express Wants, Needs, and Thoughts
1. I stand up to my friends if they are doing something I don’t feel comfortable doing.
2. I speak up when someone is not respecting my personal boundaries like “no cheating off my homework” or
“I don’t let friends borrow money.”
3. I often have a hard time saying "No." (N)
4. I express my opinions, even if others disagree with me.
5. When an argument is over, I often wish I would have said what was really on my mind. (N)
6. I tend to just go along with what everyone else wants instead of stating my own thoughts. (N)
7. I sometimes avoid asking questions for fear of sounding stupid. (N)
8. I tend to bottle up my emotions rather than talk about my feelings. (N)
9. If I disagree with my teacher, I talk to him or her about it.
10. If a person has borrowed money (or a game, clothes, or something else of value) and is overdue in returning
it, I talk to the person about it.
11. I’m usually able to tell people how I’m feeling.
12. If I don’t like the way someone is being treated, I speak up about it.
13. I speak up about things I really care about.
Respect Others
14. I am careful to avoid hurting other people's feelings, even when I feel that I have been wronged.
15. I have a hard time controlling my emotions when I disagree with someone. (N)
16. I avoid attacking someone's intelligence when I disagree with their ideas.
17. I listen to other people’s opinions, even if I disagree with them.
18. In disagreements, I make sure that I understand other points of view.
19. In discussions, I communicate that I am listening through body language (nodding my head, avoiding
rolling my eyes).
20. Even in an argument, I don’t interrupt the other person.
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Appendix B: Assertiveness Knowledge Test Items
Each item is scored as correct or incorrect; see the section outlining administering the formative assessment and
knowledge test for directions, including automatic scoring through http://ResearchCollaborationSurveys.org.
21. Choose the best definition of assertiveness.
a. Expressing your wants, needs, and thoughts while respecting others - even when it’s difficult.
b. Ensuring that you respect others’ wants, needs, and thoughts - even when it’s difficult.
c. Expressing your wants, needs, and thoughts.
d. Expressing yourself while respecting others, except in tense situations.
Categorize each of these behaviors as passive, assertive, or aggressive (circle the answers):
22. You tell your teacher, “You have to let me
passive
assertive
aggressive
answer this text; it’s from my mom!”
23. Invading the personal space of others
passive
assertive
aggressive
24. Stating your ideas in an honest and direct
manner
25. Glaring and staring at others

passive

assertive

aggressive

passive

assertive

aggressive

26. Apologizing over and over

passive

assertive

aggressive

27. Clear and reasonable tone

passive

assertive

aggressive

28. Interrupting

passive

assertive

aggressive

29. The best way to show someone that you are listening to his/her concerns is to:
a. Summarize what the person said to you.
b. Provide honest, impartial feedback or advice.
c. Give three to five options for how the person could proceed.
d. Explain how you would act in that situation to demonstrate your understanding and then model an
appropriate response.
30. Which of these options best describes an assertive statement?
a. Calmly and directly provide a coherent, direct statement of what you want to happen. Be clear and
detailed.
b. Describe the rationale behind your action/request, support your opinion without blaming others (e.g.,
don’t say “you make me feel angry”), and share feelings.
c. Indicate you understand the other person’s situation, provide your reasons behind your request, and
explain what you’d like to happen.
d. Provide your reasons behind what you’d like to happen, describe your feelings, and ask for what
you’d like to happen.
31. Identify the best example of a 3-part assertive statement.
a. I’m sorry that you’ve had a bad day. If you need to yell at me, I understand.
b. I understand that you’ve had a bad day, but that doesn’t mean you should take it out on me. All I’m
trying to do is help and you just keep shouting at me. It’s not accomplishing anything.
c. I know that you’ve had a stressful day; but when you shout at me, it hurts my feelings. Please speak
calmly to me.
d. You’re so mean to me! If you don’t stop yelling at me, I’m going to leave.
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32. Which
a.
b.
c.
d.

of these actions or behaviors are NOT associated with assertiveness?
Being careful not to hurt others’ feelings - even when I feel I have been wronged.
Expressing anger through arguing, making sure my point is heard.
Asking questions even when I’m worried that I might sound stupid.
Talking about my feelings instead of bottling up emotions.

33. Scenario: McKenzie is graduating high school next year. Her parents are both doctors and they want her to
study to be a doctor. McKenzie doesn’t want to be a doctor. She doesn’t know what she wants to do for her
career, but she knows she wouldn’t enjoy being a doctor.
Using the above scenario and what you’ve learned about assertiveness, choose the best option for how
McKenzie should discuss this with her parents.
a. Plan to follow her own interests and create a career path based on what she wants. After she figures
that out, she’ll address the issue with her parents.
b. Tell her parents she understands they are worried about her future, but that she wants to figure out
her career path on her own based on her interests and skills.
c. Tell her parents that she’s planning to become an engineer, because she knows that if she suggests a
strong alternative career, they’ll stop pressuring her to be a doctor. Then she’ll be free to figure out
what she really wants to do.
d. Tell her parents they are being overbearing and need to let it go. It’s her life and she’ll make her own
decisions about what career she plans to pursue.
True or False
34. ___When you lack assertiveness, you have a higher chance of becoming withdrawn and isolated or
experiencing depression and anxiety.
35. ___Personal boundaries are clear expectations of how others should act in various situations.
36. ___Adults who lack assertiveness are more likely to experience unemployment.
37. ___As students, we can control our emotions and some feelings are unnecessary.
Open Ended
38. Write a 3-part assertive statement to a teacher who falsely accused you of turning in your homework late.
39. Write a 3-part assertive statement to a friend who keeps making plans with you and then cancelling at the
last minute.
40. When you choose to be assertive, you won’t always get everything you want. With that in mind, why should
you still choose to communicate assertively? Provide two reasons.
1.
2.
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Appendix C: Assertiveness Performance-Based Observation Items
Based on observations across time or in specific situations, the educator rates each student’s assertive behaviors
on 4-point scale. This assessment can be used at purposeful intervals to monitor the development of each
student.
Based on observations across time or in specific situations, evaluate each student’s performance.
Beginning: Not yet able to demonstrate without scaffolding.
Emerging: Minimal or superficial demonstration; prompting likely required.
Proficient: Sufficient demonstration including self-appraisal and detailed, personalized application.
Advanced: Independent and consistent demonstration; teaches/prompts others.
Not observed is documented if there has not been the opportunity to observe the behavior
performed by an individual student.
Beginning Emerging Proficient Advanced Not
Assertiveness Sequence
Observed
Indicators

1. Expresses basic feelings
and preferences.
2. Communicates a need or
want to peers and adults in a
respectful manner.
3. Demonstrates respectful
refusal skills.
4. Makes assertive statements
paired with body language and
tone of voice that match the
statement.
5. Demonstrates assertive
statements during
collaborative learning.
6. Determines personal
boundaries and generates
assertive statements to apply if
boundaries are compromised.
7. Demonstrates the ability to
respond to different points of
view respectfully.
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Appendix D: Assertiveness Performance-Based Reflection Items
Students reflect on the quality of each of the three parts of an assertive statement by rating their performance on
a 3-point scale. This assessment can be used at purposeful intervals to monitor each student’s performance and
growth.
When advocating for yourself related to ____________________, rate your assertiveness.
Assertive Statement Parts Limited
I didn’t consider the other
Part 1: Empathy
person’s perspective much
if at all.

Part 2: Rationale

Part 3: Request

I provided limited
reasoning and/or didn’t
express my feelings behind
my reasoning.
I wasn’t really clear or
detailed when describing
what I wanted to happen.

Moderate
I thought about what the
other person might be
feeling but didn’t express
this understanding
thoroughly in my 3-part
statement.
I provided some of the
reasoning and/or expressed
my basic feelings behind
my reasoning.
I was somewhat clear when
describing what I wanted to
happen.

Substantial/Thoughtful
I considered the other
person’s perspective and
included an empathy
statement as part of my 3part assertive statement.
I included my reasoning
and the feelings behind my
reasoning when advocating
for myself.
I was both clear and
detailed when I described
what I wanted to happen.

Gaumer Erickson, A.S. & Noonan, P.M. (2021). Assertiveness assessment suite: Technical report. College &
Career Competency Framework. http://cccframework.org

Apéndice A: Elementos del cuestionario formativo de asertividad
Cada elemento se clasifica en una escala tipo Likert de 1 (Para nada igual a mí) a 5 (Muy igual a mí).
Expresar deseos, necesidades y pensamientos
1. Enfrento a mis amigos si están haciendo algo que no quiero hacer porque me incomoda.
2. Me hago oír cuando alguien no respeta mis límites personales como “no copiar mi tarea” o “no dejar que mis
amigos tomen dinero prestado”.
3. A menudo me cuesta decir “No”.
4. Expreso mis opiniones, aunque otros no estén de acuerdo conmigo.
5. Cuando termina una discusión, a menudo me gustaría haber dicho lo que realmente estaba pensando.
6. Tiendo a dejarme llevar por los deseos de los demás en lugar de plantear mis propios pensamientos.
7. A veces evito hacer preguntas por miedo a sonar estúpido.
8. Tiendo a guardar mis emociones en vez de hablar de mis sentimientos.
9. Si no estoy de acuerdo con mi maestro, hablo con él o ella al respecto.
10. Si una persona ha prestado dinero (o un juego, ropa, o algo de valor) y está atrasado en devolverlo, hablo
con la persona al respecto.
11. Normalmente puedo decirle a la gente cómo me siento.
12. Si no me gusta la forma en que alguien está siendo tratado, hablo de ello.
13. Hablo sobre cosas que realmente me importan.
Respeto a los demás
14. Tengo cuidado para no dañar los sentimientos de otras personas, incluso cuando siento que he sido
agraviado.
15. Tengo dificultades para controlar mis emociones cuando no estoy de acuerdo con alguien.
16. Evito atacar la inteligencia de alguien cuando no estoy de acuerdo con sus ideas.
17. Escucho las opiniones de otras personas, incluso si no estoy de acuerdo con ellas.
18. En desacuerdos, me aseguro de entender otros puntos de vista.
19. En debates, comunico que estoy escuchando a través del lenguaje corporal (asintiendo con la cabeza,
evitando entornar los ojos).
20. Incluso en una discusión, no interrumpo a la otra persona.
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Apéndice B: Elementos de la prueba de conocimiento de autorregulación
Cada elemento se puntúa como correcto o incorrecto; consulte la sección que describe cómo administrar la
evaluación formativa y la prueba de conocimiento para ver instrucciones, incluyendo la puntuación automática
en http://ResearchCollaborationSurveys.org.
21. Elija la mejor definición de asertividad.
a. Expresar sus deseos, necesidades y pensamientos respetando a los demás, incluso cuando es difícil.
b. Asegurar que se respeten los deseos, necesidades y pensamientos de los demás, incluso cuando sea
difícil.
c. Expresar sus deseos, necesidades y pensamientos.
d. Expresarse respetando a los demás, excepto en situaciones tensas.
Clasifique cada uno de estos comportamientos como pasivo, asertivo o agresivo (marque las respuestas con un
círculo):
22. Usted le dice a su maestro, “¡Tiene que
dejarme contestar este mensaje texto; es de
pasivo
asertivo
agresivo
mi mamá!”
23. Invadir el espacio personal de los demás.
pasivo
asertivo
agresivo
24. Establecer sus ideas de una manera honesta y
pasivo
asertivo
agresivo
directa.
25. Mirar con enojo y fijamente a los demás.
pasivo
asertivo
agresivo
26. Disculparse una y otra vez.

pasivo

asertivo

agresivo

27. Tono claro y razonable.

pasivo

asertivo

agresivo

28. Interrumpir.

pasivo

asertivo

agresivo

29. La mejor manera de mostrar a alguien que está escuchando sus preocupaciones es:
a. Resumir lo que la persona le dijo.
b. Proporcionar comentarios o consejos honestos e imparciales.
c. Dar tres a cinco opciones para cómo la persona podría proceder.
d. Explique cómo actuaría en esa situación para demostrar su comprensión y, a continuación, modelar
una respuesta adecuada.
30. ¿Cuál de estas opciones describe mejor una afirmación asertiva?
a. Con calma y directamente proporcionar una afirmación coherente y directa de lo que desea que
suceda. Sea claro y detallado.
b. Describa la lógica detrás de su acción/solicitud, apoye su opinión sin culpar a otros (por ejemplo, no
diga “me haces sentir enojado”), y comparta sentimientos.
c. Indique que comprende la situación de la otra persona, proporcione los motivos de su solicitud y
explique lo que le gustaría que sucediera.
d. Dé sus razones detrás de lo que le gustaría que sucediera, describa sus sentimientos y pida lo que le
gustaría que sucediera.
31. Identifique el mejor ejemplo de una afirmación asertiva de 3 partes.
a. Lamento que hayas tenido un mal día. Si necesitas gritarme, lo entiendo.
b. Entiendo que has tenido un mal día, pero eso no significa que debas desquitarte conmigo. Solo estoy
tratando de ayudar y me sigues gritando. No está logrando nada.
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c. Sé que has tenido un día difícil; pero cuando me gritas, hieres mis sentimientos. Háblame con calma.
d. ¡Eres tan malo conmigo! Si no dejas de gritarme, me voy a ir.
32. ¿Cuáles de estas acciones o comportamientos NO se asocian con la asertividad?
a. Tener cuidado de no lastimar los sentimientos de otros, incluso cuando siento que me han agraviado.
b. Expresar enojo a través de una discusión, asegurándome de que se escuche mi punto.
c. Hacer preguntas incluso cuando me preocupa que pueda sonar estúpido.
d. Hablar de mis sentimientos en lugar de ocultar mis emociones.
33. Escenario 1: McKenzie se graduará de la escuela secundaria el próximo año. Sus padres son médicos y
quieren que ella estudie para ser médico. McKenzie no quiere ser médico. No sabe lo que quiere estudiar,
pero sabe que no le gustaría ser médico.
Utilizando el escenario anterior y lo que ha aprendido sobre la asertividad, elija la mejor opción para cómo
McKenzie debería hablar de esto con sus padres.
a. Planear seguir sus propios intereses y crear una trayectoria profesional basada en lo que ella quiere.
Después de que averiguarlo, tratará el tema con sus padres.
b. Decir a sus padres que entiende que están preocupados por su futuro, pero que quiere averiguar su
trayectoria profesional por su cuenta basándose en sus intereses y habilidades.
c. Decir a sus padres que planea convertirse en ingeniera, porque sabe que si sugiere una carrera
alternativa fuerte, dejarán de presionarla para que sea médico. Entonces ella será libre de averiguar
lo que realmente quiere hacer.
d. Decirle a sus padres que están siendo autoritarios y que deben calmarse. Es su vida y ella tomará sus
propias decisiones sobre la carrera que planea seguir.
Verdadero o falso
34. ___Cuando carece de asertividad, tiene una mayor probabilidad de retraerse y aislarse o experimentar
depresión y ansiedad.
35. ___Los límites personales son expectativas claras de cómo deben actuar los demás en diversas situaciones.
36. ___Los adultos que carecen de asertividad tienen más probabilidades de experimentar desempleo.
37. ___Como estudiantes, podemos controlar nuestras emociones y algunos sentimientos son innecesarios.
Abierta
38. Escriba una afirmación asertiva de 3 partes a un maestro que falsamente lo acusó de entregar su tarea tarde.
39. Escriba una afirmación asertiva de 3 partes a un amigo que sigue haciendo planes con usted y luego cancela
en el último minuto.
40. Cuando elige ser asertivo, no siempre conseguirá todo que usted desea. Con eso en mente, ¿por qué debería
seguir eligiendo comunicarse de forma asertiva? Dé dos razones.
1.
2.
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Apéndice D: Elementos de reflexión basados en el desempeño de la asertividad
Los estudiantes reflexionan sobre la calidad de cada una de las tres partes de una afirmación asertiva calificando
su desempeño en una escala de 3 puntos. Esta evaluación se puede utilizar a intervalos determinados para
supervisar el desempeño y el crecimiento de cada estudiante.
Al abogar por sí mismo en relación con _______________________________________________ , califique su
asertividad.
Partes de la afirmación
asertiva

Limitado

Moderado

Sustancial/Juicioso

Parte 1: Empatía

No consideré mucho la
perspectiva de la otra
persona.

Parte 2: Fundamentos

Proporcioné un
razonamiento limitado o no
expresé los sentimientos
detrás de mi razonamiento.
No fui claro ni detallado al
describir lo que quería que
sucediera.

Pensé en lo que la otra
persona podría estar
sintiendo, pero no expresé
este entendimiento a fondo
en mi afirmación de 3
partes.
Proporcioné parte del
razonamiento o expresé los
sentimientos básicos detrás
de mi razonamiento.
Fui algo claro al describir
lo que quería que sucediera.

Consideré la perspectiva de
la otra persona e incluí una
declaración de empatía
como parte de mi
afirmación asertiva de 3
partes.
Incluí mi razonamiento y
los sentimientos detrás de
mi razonamiento al abogar
por mí mismo.
Fui claro y detallado al
describir lo que quería que
sucediera.

Parte 3: Solicitud
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